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INTRODUCTION 
INTRODUCTION 
Research has recognized the fact that ability in auditory 
discrimination, in many cases, eliminates confusions and results 
in increased reading power. 
Through the pre-testing of 229 third grade pupils from a 
widely scattered area in Massachusetts and New Hampshire, this 
study attempts to ascertain the pupils' ability in auditory 
discrimination. 
Through the testing of these same pupils, after three weeks 
of regular classroom instruction, this study attempts to show 
how much the pupils have gained since the pre-test. 
Through the testing of the same pupils, after three weeks 
of teaching definite exercises in auditory discrimination, this 
study attempts to show how much the pupils have gained since the 
pre-test and the second test. 
This study also attempts to show sex differences in the 
I results of the three tests. 
This study, in other words, is an attempt to study the 
effect of teaching specific exercises in auditory discrimina-
tion. 
vii 
CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
A careful examination of educational literature seems to 
reveal that more recent investigations tend to emphasize the 
need of a formalized program in auditory discrimination. 
Research has recognized the fact that many children with 
no specific training in auditory discrimination succeed in 
mastering reading at their grade level. 
Research has also recognized the fact that children with 
reading difficulty have been found to be lacking in the ability 
of auditory discrimination. 
Research has fUrther revealed that with specific training 
in auditory discrimination, many confusions have been eliminated 
and increased reading power has resulted. 
Murphy and Junkinsl studied the effectiveness of a forma-
lized program in auditory and visual discrimination. The pro-
gram consisted of thirty ten minute exercises in auditory 
discrimination of word elements and an equal number of exer-
cises in visual discrimination of word elements. The two sets 
of exercises wereevaluated separately in order to determine 
the effectiveness of each independent of the other. 
1. Murphy, Helen A. and Junkins, Kathryn M. "Increasing the 
Rate of Learning in First Grade Reading." Education 62: 37~ 
39; September 1941. · 
One hundred fifty children who had made little or no pro-
gress in reading during the first semester in the first grade 
were divided into three groups of fifty each. Tests of visual 
and auditory discrimination of word elements and a measure of 
learning rate was given to all three groups. One group re-
ceived special training in auditory discrimination, one group 
in visual discrimination, and the control group continued its 
usual lessons. 
At the end of six weeks all three groups were retested 
with visual and auditory discrimination tests and rate of 
learning tests, with the following results.l 
1. All groups made progress in visual discrimination 
although the visual group made the greatest gain. 
2. In auditory discrimination, the group given instruc-
tion showed marked progress, while the other groups 
showed little or no progress. 
Murphy and Junkins2 continue to show the effect of these 
two types of word discrimination by stating that in the be-
ginning of' the experiment all groups retained approximately 
two words out of eight taught by the standard procedure. At 
the end of the experiment, the retention of words taught had 
doubled for the two experimental groups, while the control 
group increased its score only slightly. 
1. Ibid. 
2. Ibid. 
2 
At the end of the experiment, all three groups were tested 
with a reliable word recognition test. The auditory and visual 
groups had raw scores of twelve and thirteen as compared to 
seven for the control group. 
Betts2 states that auditory perception _may be defined 
roughly as mental awareness of sounds and before associating a 
sound with a previously learned sound or the visual form, the 
learner must be able to perceive or hear the sound. Betts 
maintains that the ability to visually discriminate between 
forms is essential to reading success, otherwise, confusions, 
such as horse for house, may result. Betts further maintains 
that only to a slightly lesser degree, the ability to make 
auditory discrimination between word sounds is important for 
success with certain types of beginning reading programs and 
so concludes that the development of auditory readiness is an 
essential part of a reading readiness program. 
Gray2 states that the first step in the program for de-
veloping power in phonetic analysis consists of training in 
auditory perception. According to Gray, a child must be able 
to hear a consonant sound accurately and to produce this sound 
in his own speech before he can associate the sound with a 
printed letter. 
1. Betts, Emmett Albert. 
Reading Difficulties. 
19!36. 
The Prevention and Correction of 
Row, Peterson and Company, New York, 
2. Gray, William S. On Their Own in Reading. New York: Scott 
Foresman and Company, 1948. 268 P• 
3 
Gray also states that pupils should have abundant training 
in accurately hearing and producing vowel sounds. He maintains 
that auditory training in hearing syllables in words and in 
identifying the accented syllables is an essential background 
for attacking words of more than one syllable. 
Kottmeyer1 states that many children do not notice the 
letter sounds in words and are not aware that words are blends 
of a number of different sounds. Kottmeyer maintains that 
sound blending is made understandable through some preliminary 
auditory conditioning. 
Crossley2 prepared a series of lantern slides as an aid in 
teaching auditory and visual discrimination to 605 children in 
twenty first grades. As a result of this study, two of her 
statements in her summary are: 
5. Children who are subjected to auditory dis-
crimination of vowel sounds profit by such 
training. 
8. In general, children who had higher scores 
in auditory discrimination attained higher 
scores in reading, even though they were equal 
on the basis of mental age. 
Two grades in a school of asnall industrial city were 
homogeneously grouped and used for Gould 1 s3 study to ascertain 
1. Kottmeyer, William. Handbook for Remedial Readin~. 
st. Louis: Webster Publishing Company, 194?. 1?9 P• 
Crossley, B. Alice. "An Evaluation of the Effect of Lantern 
Slides on Auditory and Visual Discrimination of Word Ele-
ments." Unpublished Doctor's Dissertation, Boston Univer-
sity School of Education, 1948. p. 135. 
3. Gould, Rita E. "An Evaluation of an Intensive ProgJ;_"am in 
Word .Analysis in Second Grade. rt Unpublished Master's Thesis, 
Boston University School of Education, 1949. 
the effect of intensive instruction in word analysis, over a 
given period, on reading achievement in a second grade. Fifty-
six scores were used in the final analysis. 
In Gould's1 conclusions from research are the following 
statements: 
5. There was a significant difference between the 
control group and the experimental group as to 
reading achievement at the beginning of the 
eight week period of the study. 
This difference was in favor of the control group. 
6. There was no significant difference between the 
control group and the experimental group as to 
reading achievement at the end of the eight week 
period of the study. 
Gould further maintains that both the visual and the au-
ditory phases of word analysis must be developed as it is 
through the combined use of skills in both phases that ability 
in reading is gained. 
Durre112 states: 
A child will increase his rate of learning new 
words and will have greater security in his reten-
tion of words learned, if he has given attention to 
the sound elements of the words, After a child has 
learned to read the words make, take, and cake, he 
will learn the wora lake more-qui-ok!y, but-oniy if 
he has noticed that ~sound ake is an element of 
all four words. A Child may have an extensive 
speaking vocabulary but may never have noticed that 
words contain sounds; many children have never no-
ticed the phonetic structure of words. Inability to 
recognize sounds within words probably accounts for 
1. Gould, Ibid. 
2. Durrell, Donald D. Improvement of Basic Reading Abilities. 
New York: World Book Company, 1940. p. 205. 
5 
======~F======-====--=-=-=----·==========================================~======= 
children's ~ailure to make progress in word mastery 
with the older phonic methods. 
Acamb,l in a study of 380 children in grades three to six~ 
states that the high correlation between the visual memory of 
word patterns and the auditory memory of words pronounced, in-
dicates a very close relationship between the two factors. He 
concludes that a close observation of words arouses the audi-
tory stimulus, which acts as an aid to - the interpretation of 
the visual symbols of the words. 
Roach2 made a study to evaluate the effectiveness of an 
intensive program of word analysis in the third grade as mea-
sured by the factors of: {1) growth in reading achievement, 
(2) increased power in spelling, (3) improvement of ability to 
make auditory and visual discriminations, and (4) sex dif~er­
ences in reading, spelling, and word analysis. 
Fifty exercises devised to increase power in word analysis 
were used for ten minutes each day for a period of teh weeks. 
In the initial phonics test, the control group with a mean 
score of 88.61 was superior to the experimental group whose 
mean score was 36.48. The critical ratio in favor of the con-
trol group was 1.84 which is not statistically significant. In 
the final phonics test, the mean score of the experimental 
1. Acomb, Allan. "A Study of the Psychological Factors in 
Reading and Spelling." Unpublished Master's Thesis, Boston 
University School of Education, 1936. 
2. Roach, Frances B. "An Evaluation of an Intensive Pro~ram 
o~ Word Analysis in Third Grade." Unpublished Master s 
Service Paper, Boston University School o~ Education, 1950. 
6 
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group was 56.19. The critical ratio of 1.09 was in favor of 
the experimental group which is not statistically significant. 
From these facts, Roach1 maintains it is reasonable to 
conclude that the increased power of the experimental group in 
making proper auditory and visual discrimination can be attri-
buted to the specific training it received through the fifty 
exercises given during the experiment. 
Monroe2 studied the effect of poor auditory discrimination 
upon reading disability cases at the Institute for Juvenile 
Research. A comparison was made between thirty-two unselected 
first grade children with thirty-two young non-readers. It was 
believed that the lack of precise auditory discrimination was 
found to impede the learning which involved auditory impres-
sions. 
In an article discussing phonic readiness, Dolch3 states: 
As the number of words becomes greater, the 
appearance of the words becomes more and more 
similar. All these conditions--greater number, 
less repetition, and greater similarity of words--
demand something more than the sight method of 
learning. They demand what is called "independence 
in word recognition", and that means some sort of 
phonic attack. 
Dolch further maintains that ear training, which is the 
basis of phonics, may begin early and children may be taught to 
1. Roach, ibid. 
2. Monroe, Marion. Children Who Cannot Read. University of 
Press, 1933. p. 93-95. --
3. Dolch, E. \¥. and Bloomster, M. "Phonic Readiness." Elemen-
tary School Journal 38: 201-205; November 1937. 
notice the similarities between sounds sometime before they are 
expected to use sounding generalizations. 
Cooper,l in an article discussing procedure for teaching 
non-readers, states: 
It has been amply demonstrated that lack of 
auditory and visual discriminative powers are con-
tributing factors to reading disabilities. Further-
more, it has been established that these abilities 
can be developed and that the elimination of such 
difficulties definitely increase Children's chances 
of learning to read. 
Monroe2 maintains that the ability to hear sounds accur-
ately and put them together in word building is one of the 
important phonetic skills contributing to reading. This state-
ment is supported by reporting a correlation of .66 - .04 be-
tween achievement and the scores on the auditory tests for 
reading readiness. The auditory test which has the highest 
correlation is one of several reading aptitude tests given to 
predict success or failure in beginning reading. 
Durrell3 states that many times difficulty in word mastery 
appears on the auditory side. He fUrther maintains that faulty 
enunciation appears to be at the root of confUsions in reading. 
1. Cooper, J. Louis. "A Procedure for Teaching Non-Readers." 
Education 67: 494-499; April 1947. 
2. Monroe, Marian. "Reading Aptitude Tests for the Prediction 
of success and Failure in Beginning Reading." Education 56: 
7-14; September 1935. 
3. Durrell, Donald D. "confusions in Learning." Education 52: 
330•333; February. 
8 
Murphy1 maintains that the ability to hear similarities 
and differences in the sound of words improves rapidly by sped. 
fie teaching. Material designed to develop auditory discrimi-
nation was developed and these exercises taught ten minutes a 
day for thirty successive school days to fifty-one children in 
grades one and two. Tests were constructed to measure various 
functions affecting beginning reading. These tests were given 
to two groups of children before and after the exercises were 
taught. In the individual auditory test for the identification 
and production of sounds, the mean score of the experimental 
group was twenty-seven sounds correct as compared to ten for 
the control group. All children in the experimental group ex-
ceeded the mean for the control group, while no child in the 
control group equalled the mean of the experimental group. 
After making a study of 194 children who had been admitted 
to the Reading Laboratory of the University of Pittsburgh, 
Hester2 concludes her article by stating: 
Skill in word analysis does not come without 
specific training. Without this training, the 
child is handicapped severely. Ability to use 
configuration clues and context in unlocking new 
words is essential for good reading, but, unless 
the child has some concept of letter sounds, he 
will be unable to attack new words independently 
when the other methods fail. 
1. Murphy, Helen A. "An Evaluation of Exercises for Developing 
Auditory Discrimination in Beginning Reading." Unpublished , 
Master's Thesis, Boston University School of Education, 1940. 
2. Hester, Kathleen B. "A Study of Phonetic Difficulties in 
Reading." Elementary School Journal 43: 171-173; November 
1942. 
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Stinchfield-Hawk1 writes: 
Individual differences between children have 
sh~1n us that same are awkward in motor coordina-
tions, write or print poorly, draw with little 
understanding of form and spatial relationships; 
but it has seemed to us that most of our poor 
· readers and non-readers were deficient in aural 
understanding, auditory perception, auditory 
acuity, or by whatever name you choose to call 
this X factor 1 
In the same summary of the same article, Stinchfield-Hawk 
continues: 
Most of the children in the Remedial Reading 
Group were better on the visual than on the audi-
tory side; some were best on the auditory side or 
excelled in motor coordination or both, but not 
in the majority of the cases. We cannot, there-
fore, say that any one factor is solely responsible 
fo¥ the reading difficulty. On the other hand, 
the control cases exceeded remedial cases not so 
much in a quantitative way or in the number of 
tests well done, as in the quality of the perfor-
mance, and in the fact that the reading groups 
possessed a greater deficiency in a given trait 
or characteristic. Poor auditory memory and au-
ditory perception stand out as occurring with 
the greatest frequency. 
Bong and Wagner2 maintain that most children have develope 
the ability to make fine auditory discriminations. They also 
: i 
maintain that there are many children who have not learned to 
isolate specific sound elements to the degree necessary to find 
the rhyming words in jingles or to isolate from a group of 
words those which begin with a specific sound. Bond and Wagner 
1. Stinchfield-Hawk Sara. "Visual and Auditory Factors in 
Reading Success.fr Clarement College Reading Conference. 
Eleventh Yearbook, 1946. p. 45-51. 
2. Bond, Guy L. and Wagner, Eva Bond. ~ching the Child to 
~· New York: The Macmillan Company, l950. 467 p. 
j_() 
further maintain that such a degree of familiarity with word-
sound elements is needed to profit from oral word-study and 
phonetic training. 
Schmidt1 made a study of 308 children with reading dis-
ability. He found that from that group 102 preferred auditory 
presentations of visual reading materials, or in other words, 
visual-auditory presentations were more effective in their 
learning than were purely visual presentations of the same 
material. The next objective of the experiment was to devise 
effective methods of auditory instruction, and to measure their 
efficiency with these cases of reading disability. The audi-
tory learners were divided into an experimental group, to re-
ceive only the special auditory instruction, and a control 
group, to receive regular remedial or non-auditory instruction. 
The experimental group numbered fifty-one with a median I. Q. 
of ?2.5. The control group numbered fifty-one with a median 
I. Q. of ?6.66?. 
To determine the efficiency of the techniques of auditory 
instruction, achievement tests were administered at the close 
of the experiment. The average gain per pupil in the experi-
mental group was 3.2 grades. The average gain per pupil in 
the control group was 1.19 grades. The amount of instruction 
1. SchDlidt, Bernadine G. "Auditory Stimuli in the Improvement 
of Reading." The Elementary English Review 18: 149-154; 
April 1941. 
j_j_ 
was 135 clock hours for both groups. 
This study seems to conclude that if initial presentations 
are made by auditory methods, and varied associative abilities 
are developed co-incident with the teaching of reading skills, 
auditory learners can reach a high level of reading. 
Harris,l Harrison,2 Kirk,3 and Robinson,4 all specialists 
in the field of reading, agree that learning to read requires 
auditory memory and discrimination and, therefore, the teaching 
of auditory discrimination is one of the main jobs of the 
teacher of reading. 
McKee5 maintains that if children are to do well in learn-
ing beginning reading, they must have sufficient power of' 
auditory discrimination to distinguish readily between the 
pronunciations of words used in the beginning reading matter 
which they will attempt to read. McKee also maintains that if 
1. Harris, Albert J. How to Increase Reading Ability. Long-
mans, Green and Company, New York, 1947. 564 p. 
2. Harrison, Lucille. "Developing Readiness for Word Recogni-
tion." Elementary English Review 23: 122-131; March 1946. 
3. Kirk, Samuel A. Teaching Reading to Slow-Learning Children. 
Houghton Mifflin Company, Boston, 1940. 225 p. 
4. Robinson, Helen Mansfield. Why Pupils Fail in Reading. 
Chicago: University of Chicago Press, 1946. 25? P• 
5. McKee, Paul. The Teaching of Reading in the Elementary 
School. Boston: Houghton Mifflin Company, 1948. 622 P• 
1_2 
auditory discrimination is a part of the definite instruction 
in word analysis it will promote the children's acquisition of 
independence in word identification and of skill in word re-
cognition. 
McKee goes on to say that the children's discovery of the 
fact that words are made up of sounds, that the same sounds 
occur in different words, and that a given word sounds almost 
but not exactly the sa~e as another word is useful background 
for .coping with beginning reading matter. 
Durrell, Sullivan, Murphy, and Junkins, 1 state that the 
most common problem in teaching beginning reading arises from 
the fact that the child fails to remember the words that have 
been taught. They state that this conclusion: as to the impor-
tance of failure to remember words is confirmed by the individ-
ual analyses of more than four thousand children who have had 
difficulty in learning to read. Such analyses also show the 
following causes of failure in order of frequency of occurrence 
and in this list, lack of auditory discrimination of word 
elements is first. The authors maintain that children with 
excellent speaking vocabularies often fail to notice or hear 
the basic sounds in words. 
Of the forty-eight lessons in the text it is noted that 
most of the lessons contain two distinct parts: (a) auditory 
1. Durrell, Donald D., Sullivan, Helen Blair, Murphy, Helen A., 
Junkins, Kathryn M. Building Word Power. New York: World 
Book Company, 1941. 94 P• 
:t3 
discrimination exercises and (b) visual discrimination exer-
cises. 
From these investigations, it is evident that the ability 
to hear similarities and differences in the sounds of words is 
essential to success in reading. It is also clear that this 
ability can be improved with a planned program of exercises to 
increase auditory discrimination. 
CHAPTER II 
PLAN OF PROCEDURE 
CHAPTER II 
PLAN OF PROCEDURE 
Two hundred twenty-nine third grade pupils were selected 
in eleven classrooms from a widely scattered area in Massachu-
setts and New Hampshire. The schools represented were located 
in small and large towns, and small and large cities. The 
greatest number from one classroom was thirty-two and the 
smallest number from one classroom was five. Mitchell'sl first 
fifteen lessons in auditory discrimination were chosen as the 
teaching material. Three tests, with similar difficulty level, 
covering the material in the fifteen lessons in auditory dis-
crimination were made by the writer. Three sets of directions 
for administering the three tests were also made by the writer. 
The first test was given as a pre-test to discover how 
much of the content material in the fifteen exercises of audi-
tory discrimination the pupils already knew. 
The second test was given three weeks after the pre-test 
was given. During this time, the teachers had been instructed 
to use no other method of teaChing than their usual one. This 
second test was given to discover the gain over the first test 
with the teachers using no other method of teaching than their 
1 usual one. 
1. Mitchell, Gertrude M. "Exercises to Increase Auditory Dis-
crimination in the Third Grade." Unpublished Master's 
Thesis, Boston University School of Education, 1950. 
1.5 
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After the second test, the teachers were presented with 
Mitchell 1 s 1 fifteen lessons, covering the following: 
a. sounds of beginning blends 
gr, dr, fr, bl, sl, cl 
b. sound of beginning and ending blend 
sh 
c. names of vowel letters 
a, e, i, o, u, and sometimes y 
d. sound of short 'ol in the beginning 
e. sound of short I O I in the middle of 
f. sound of short I O I in word parts 
g. sound of long I O I in the beginning 
h. sound of long lol in the middle of 
i. sound of long I O I in word parts 
j. sound of I 0 I With lr I 
of words 
words 
of words 
words 
k. sound of short I a I in the beginning of words 
1. sound of short I a I in the middle of words 
m. sound of short I a I in word parts 
n. sound of I a I with lr I 
The teachers were instructed to teach the lessons in the 
early part of the day, using a reasonable time to teach the 
lessons well. Fifteen or twenty minutes was the time suggested. 
At the end of the three week period, the third test was 
given. The purpose of this test was to ascertain the gain over 
jl• Ibid. 
I 
I 
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the second test during the time when the de~inite lessons in 
auditory discrimination had been taught. The purpose of this 
I test was also to determine the gain over the first test. 
The three tests were also given with the purpose of deter-
mining sex differences. 
1.7 
CHAPTER III 
ANALYSIS OF DATA 
CHAPTER III 
ANALYSIS OF DATA 
The data were analyzed to study the effect of teaching 
specific lessons in auditory discrimination. 
The data were also analyzed to study sex differences. 
Test One was given to 229 boys and girls in grade three 
as a pre-test. 
I Test Two was given to the same group, three weeks after 
j Test one was given. During the time between Test One and Test 
Two, the teachers used only their regular teaching methods. 
Test Three was given three weeks after Test Two. During 
the time between Test Two and Test Three, the teachers taught 
I fifteen specific lessons in auditory discrimination. 
TABLE I 
VARIANCE ANALYSIS OF TEST ONE .AND TEST TWO 
Test No. Mean Mean Difference 
One 229 '79.3 
1.5 
Two 229 80.8 
The mean score for Test One was '79.3. The mean score for 
Test Two administered after three weeks of the teachers' regular 
teaching methods was ao.a. 
The mean difference, showing a gain of 1.5, was not signi- I 
! 
ficant. 
' -!8 
-l1..{ . 
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II 
TABLE II 
VARIANCE ANALYSIS OF TEST TWO AND TEST THREE 
Test No. Mean Mean Dif'ference 
TWO 229 80.8 
7.9 
I 
Three 229 88.7 
~~ The mean score for Test Two, administered after three ~~ weeks of the teach era 1 regular teaching methods , was 80.8. 
11 The mean score f'or Test Three, administered three weeks 
after Test Two, during which time fif'teen specific exercises 
in auditory discrimination had been taught, was 88.7. 
The mean difference of 7.9 was highly significant. 
TABLE III 
VARIANCE ANALYSIS OF TEST ONE AND TEST THREE 
Test No. Mean Mean Diff'erence 
One 229 79.3 
9.4 
Three 229 88.'7 
The mean score for Test One was 79.3. 
The mean score for Test Three, administered af'ter three 
I! 
,, 
II ~~I 
weeks of the teachers 1 regular teaching methods, plus three ! 
II weeks of teaching fifteen specific lessons in auditory discrimij 
I ~ I nation, was 88. '7. 11 
1
\ The mean diff'erence of 9.4 was highly significant. 
. . II II 
!! 
,, 
'I 
I 
I 
II 
I 
I 
TABLE IV 
VARIANCE ANALYSIS OF SEXES FOR TEST ONE 
Test sex No • . Mean Mean Difference 
One Boys 125 '76.8 
5.4 
One Girls 104 82.2 
The mean score far Test One for the boys was '76.8. 
The mean score far Test One for the girls was 82.2. 
The mean difference of 5.4 was highly significant in favor 
II of 
il 
the girls. 
II II 
I 
I 
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TABLE V 
VARIANCE ANALYSIS OF SEXES FOR TEST TWO 
Test Sex No. Mean Me an Dif fere nee 
Two Boys 125 '79.4 
3.1 
Two Girls 104 82.5 
The mean score for Test Two, given after three weeks of 
the teachers' regular teaching methods, was '79.4 for the boys 
1 and 82.5 for the girls. 
The mean difference of 3.1 was highly significant in I 
I 
11 favor of the girls • I 
I I i I, 
I L 
===-=- ===~1r===========r----
, I 
\\ 
II 
f 
II 
II 
I 
I 
I 
I 
I 
TABLE VI 
VARIANCE ANALYSIS OF SEXES FOR TEST THREE 
II 
II Test Sex No. Mean Mean Difference 
I 
Three Boys 125 8'7.2 I 
3.4 
Three Girls 104 90.6 
II 
II 
The mean score for Test Three, given after three weeks of I 
.I 
I the teachers 1 regular teaching method, plus three weeks of the 
I teaching of fifteen specific exercises in auditory discrimina-
\ tion, was 8'7.2 for the boys and 90.6 for the girls. The mean 
difference of 3.4 was highly significant in favor of the girls. 
TABLE VII 
VARIANCE ANALYSIS FOR BOYS FOR TEST ONE AND TEST TWO 
Test No. Mean Mean Difference 
One 125 '76.8 
2.6 
Two 125 '79.4 
I 
The mean score f or Test One was '76.8. 
I 
1 The mean score for Test Two, after three weeks of the 
j teachers' regular teaching methods, was 78.4. 
1 The mean difference of 2.6 was significant. 
II 
II 
II 
.I 
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TABLE VIII 
VARIANCE ANALYSIS FOR BOYS FOR TEST TWO AND TEST THREE 
Test No. Mean Mean Difference 
Two 125 ?9.4 
?.8 
Three 125 8?.2 
The mean score for Test Two, after three weeks of the 
" teachers' regular methods, was ?9.4. 
The mean score for Test Three, after three weeks of the 
teachers' regular teaching methods, plus tbre e weeks of teach-
ing fifteen exercises in auditory discrimination, was 8?.2. 
The mean difference of ?.8 was highly significant. 
TABLE IX 
VARIANCE ANALYSIS OF BOYS FOR TEST ONE AND TEST THREE 
,-
Test No. Mean Mean Difference 
One 125 '76. 8 
10.4 
Three 125 8?.2 
The mean score for Test One was ?6.8. The mean score for 
Test Three, after three weeks of the teachers' regular teaching 
methods, plus three weeks of teaching fifteen exercises in 
auditory discrimination, was 8?.2. 
The mean difference of 10.4 was highly significant. 
': 
TABLE X 
VARIANCE ANALYSIS OF GIRLS FOR TEST ONE AND TEST TWO 
Test No. Mean Mean Difference 
One 104 82.2 
.3 
Two 104 82.5 
The mean score for Test One was 82.2. The mean score for 
Test Two, given after three weeks of the teachers' regular 
teaching methods, was 82.5. 
The mean difference of .3 was not significant. 
TABLE XI 
VARIANCE ANALYSIS OF GIRLS FOR TEST TWO AND TEST THREE 
Test No. Mean Mean Difference 
Two 104 82.5 
8.1 
Three 104 90.6 
The mean score for Test Two, given after three weeks of 
the teachers' regular teaching methods, was 82.5. 
The mean score for Test Three, given after three weeks of 
the teachers' regular teaching methods, plus three weeks of 
teaching fifteen specific exercises in auditory discrimination, 
was 90.6. 
The mean difference of 8.1 was highly sienificant. 
TABLE XII 
VARIANCE ANALYSIS OF GIRLS FOR TEST ONE AND TEST THREE 
Test No. Mean Mean Difference 
One 104 82.2 
8.4 
Three 104 90.6 
The mean score for Test One was 82.2. 
The mean score for Test Three, given after three weeks of 
the teachers' regular teaching methods, plus three weeks of 
teaching fifteen specific exercises in auditory discrimination, 
was 90.6. 
The mean difference of 8.4 was highly significant. 
The pupils are listed on the following pages according to 
their reading ability in the classroom teachers' estimation. 
Pupil number 1 is the best reader and so on down the line. Be-
side the pupil's number, is the auditory discrimination mark 
from Test One. While these figures do not prove anything 
statistically, it is interesting to note the correlation be-
tween the test marks and the reading ability, especially in the 
lowest quarter of each class. 
Classroom 1 Classroom g Classroom 3 
Pupil Mark . Pupil Mark Pupil Mark 
1 93 1 97 1 90 
2 98 2 93 2 91 
3 95 3 92 3 92 
4 97 4 93 4 82 
5 87 5 98 5 83 
6 81 6 93 6 85 
7 81 '7 90 7 85 
8 80 - .. 
8 95 8 89 
9 91 9 94 · 9 83 
10 93 10 '75 10 84 
11 79 11 92 11 84 
12 86 12 91 12 86 
13 86 13 85 13 8'7 
14 71 14 85 
15 65 14 86 
16 77 15 '79 15 63 
16 88 16 63 
1'7 '7'7 1'7 62 17 53 
18 '78 18 74 18 '73 
19 78 19 74 19 89 
20 '79 20 85 20 63 
21 81 21 77 
22 76 21 57 
23 -74 22 64 22 65 
24 52 23 64 23 71 
- - - - - -
24 '72 24 62 
25 78 25 60 25 65 
26 82 26 61 26 54 
27 '79 27 '75 
28 6'7 28 57 
29 64 
30 62 
31 54 
32 52 
Classroom ,! Classroom 5 Classroom .§. 
-
Pupil Mark Pupil Mark Pupil Mark 
- -
1 83 1 95 1 94 
2 73 2 99 2 95 
3 96 3 '72 3 96 
4 84 4 92 4 92 
5 92 5 92 5 93 
6 9'7 6 '76 
-· -
- -
.. - 6 92 
7 80 7 73 '7 89 
8 85 8 83 8 86 
9 94 9 83 9 88 
10 92 10 90 10 85 
11 83 11 80 
11 81 
12 '71 12 90 12 82 
13 79 13 88 13 85 
14 92 14 90 14 '76 
15 49 15 '72 15 68 
16 66 16 77 
-·-
1'7 '75 1'7 83 16 '74 
- -
1'7 65 
18 79 18 '79 18 23 
19 50 19 '78 19 10 
20 '71 20 '75 20 1 
21 61 21 83 
22 51 22 44 
Classroom 1 Classroom 8 Classroom 9 
-
Pupil Mark Pupil Mark Pupil Mark 
- -
1 95 1 95 1 91 
2 88 2 98 2 85 
3 88 3 96 3 91 
4 82 4 92 4 90 
5 80 5 95 5 64 
... 
- - - -
6 90 6 94 6 86 
7 92 '7 91 '7 80 
8 91 8 86 8 '72 
9 91 9 84 9 88 
10 8'7 10 91 10 '70 
- - -
11 88 11 90 11 '78 
12 88 12 8'7 12 81 
13 81 13 82 13 '71 
14 82 14 '78 14 '79 
15 '74 15 '74 15 82 
- - -
- ... 
16 '78 16 69 16 6'7 
1'7 82 1'7 88 1'7 63 
18 '76 18 66 18 64 
19 '76 19 61 19 63 
20 66 
Clas~room 10 Classroom 11 
Pupil Mark Pupil Mark 
- -
1 84 1 8'7 
2 90 2 '79 
3 88 3 69 
4 91 
- -
4 '74 
5 81 5 48 
6 83 
'7 93 
8 80 
9 '7'7 
10 88 
11 86 
12 '79 
13 84 
14 '70 
15 6'7 
16 69 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
It was the purpose of this thesis to study the effect of 
teaching specific exercises in auditory discrimination in the 
third grade. It was also the purpose of this thesis to study 
sex differences in the learning of these specific exercises in 
auditory discrimination. 
Eleven third grades, heterogeneously grouped, were used as 
the basis of this study. 
Test One was given to determine the pupils' ability in 
auditory dis crimination. 
Test Two was given three weeks after Test One was given, 
to study the gain the pupils made with no additional training 
in auditory discrimination. 
Test Three was given three weeks after Test Two to study 
the effect of the teaching of fifteen specific exercises in 
auditory discrimination, which had been administered during 
that period. 
The data were analyzed to show: 
1. A comparison between Test One and Test Two. 
2. A comparison between Test Two and Test Three. 
3. A comparison between Test One and Test Three. 
4. A comparison between the sexes of Test One. 
5. A comparison between the sexes of Test Two. 
6. A comparison between the sexes of Test Three. 
'7. A com pari son between the boys of Test One and Test 
Two. 
8. A comparison between the boys of Test Two and Test 
Three. 
9. A comparison between the boys of Test One and Test 
Three. 
10. A comparison between the girls of Test One and Test 
Two. 
11. A comparison between the girls of Test Two and Test 
Three. 
12. A comparison between the girls of Test One and Test 
Three. 
Conclusions 
1. There was a significant difference in auditory discrimina-
tion ability after specific exercises in auditory dis-
crimination had been taught. 
The mean difference of 1.5 for Test One and Test Two was 
not significant. 
The mean difference of '7.9 for Test Two and Test Three was 
highly significant. 
The mean difference of 9.4 between Test One and Test Three 
was also highly significant. 
2. There was a significant difference in auditory discrimina-
tion in Test One in favor of the girls. 
The mean difference of 5.4 for Test One in favor of the 
girls was highly significant. 
3 
3. There was a significant difference in auditory discrimina-
tion in Test Two in favor of the girls. The mean differ-
ence of 3.1 in favor of the girls wa s highly significant. 
4. There was a significant difference in auditory discrimina-
tion in Test Three in favor of the girls. The mean dif-
ference of 3.4 in favor of the girls was highly signifi-
cant. 
5. The mean was significant for the boys when comparing the 
boys in Test One and Test Two. The mean difference of 
2.6 was significant. 
6. The mean was not significant for the girls when comparing 
the girls in Test One and Test Two. The mean difference 
was .3 which was not significant. 
?. The mean was significant for the boys when comparing Test 
Two and Test Three. The mean difference of 7.8 was 
highly significant. 
8. The mean was significant for the g irls when comparing Test 
Two and Test Three. The mean difference of 8.1 was 
highly significant. 
9. The mean was significant for the poys . when comparing Test 
One and Test Th~ee. The mean difference of 10.4 was 
highly significant. 
II 
3:1 
10. The mean was significant for the girls when comparing 
Test One and Test Three. The mean difference of 8.4 
was highly significant. 
11. The means in Tables VII, VIII, IX, X, XI, a.nd XII show, 
that while the mean was always lower for the boys when 
compared with the means for the girls, the boys' mean 
difference of 10.4 for Test One and Test Three was 
greater than the girls' mean difference of 8.1 for Test 
one and Test Three. 
Therefore, although the boys' ability in the beginning was 
lower than the girls', the boys' response to the regular 
teaching and to the fifteen specific exercises in audi-
tory discrimination was, by comparison, greater than the 
girls. 
32 
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GENERAL AND SPECIFIC OBJECTIVES COVERING FIFTEEN LESSONS 
IN AUDITORY DISCRIMINATION 
General Objective 
With the first fifteen exercises from Gertrude May 
Mitchell's thesis entitled, ~Exercises To Increase Audi-
tory Discrimination in the Third Grade", determine to 
what extent these exercises will improve the auditory 
discrimination of third graders. 
(These exercises were planned to supplement the word 
analysis program outlined in the manuals accompanying two 
basic readers in the third grade; namely, "streets and 
Roads", and ~More Streets and Roads", published by Scott, 
Foresman and Company, New York.) 
Specific Objectives 
1. To teach the following initial blends,--"br", "tr", "gr", 
"dr't, "fr, "bl", "cl", "sl", "sh", so that pupils will 
have the ability to--
a. recognize these blends in words when they 
hear them 
b. say ar write the two letters which make up 
the one sound of each of these blends 
2. To teach the final blend "sh" so that pupils will have 
the ability to--
a. recognize the blend in words when they 
hear it 
b. say or write the two letters which make up 
·: the one sound of the blend 
3. To teach the vowels so that pupils will have the ability 
to--
a. recognize that "a", "e", "i", "o"~ "u" 
are always vowels 
b. know that "y" is sometimes a vowel 
4. To teach short "o" so that pupils will have the ability 
to--
a. recognize short "o" when they hear it at 
-----·-~------ the beginning of wo=r=d=s===== 
b. recognize short "o" when they hear it in 
the middle of words 
c. make words with word parts containing 
short "o" such as "ox't--"box", etc. 
5. To teach long "o" so that pupils will have the ability 
to--
a. recognize long "o" in words when they 
hear it 
b. make words with word parts containing 
long "o" such as "old"--"bold" 
6. To teach short "a" so that pupils will have the ability 
to--
a. recognize short "a" when they hear it 
at the beginnin§ of words 
b. recognize short a" when they hear it 
in the middle of words 
c. make words with word parts containing 
short 'tan such as "ap"--"map" 
7. To teach long "a" so that pupils will have the ability 
to--
a. recognize long "a" in words when they 
hear it 
b. make words with word Parts containing 
long "a" such as "ay'ft--"say" 
a. To teach the sound of "o" when used with "r" so that 
pupils will have the ability to--
a. recognize the sound of "or" when they 
hear it in words 
9. To teach sound of "a" when us.ed with "rtt so that pupils 
will have the ability to--
a. recognize the sound of "ar'• when they 
hear it in words 
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DIRECTIONS FOR ADMINISTERING TEST ONE 
IN AUDITORY DISCRIMINATION 
Filling ~ ~ title ~ 
Before handing out the test papers, see that each child 
has a pencil and that there are extra pencils available in the 
room in case a child breaks his lead. When the test papers 
have been distributed and the children are ready to take the 
test say: "on these pages you are going to show me how care-
fully you listen to the sounds in words. Do not write any-
thing until I tell you to." 
Teacher, holdin~ the test up, points to the blank spaces 
on page 1, saying: Fill these blank spaces as quickly as you 
can. Remember to write plainly. On the first line, where it 
says 'Name' write your nrume. On the next line, after the word 
'Age' write how old you are. Where it says 1School 1 write the 
name of your school. On the next line, after the word 1Grade 1 
put down the grade you are in now. Where it says 'Place' put 
down your city or town. On the last line write the name of 
your teacher." {Guide the pupils, if necessary, so that cor-
rect entries are made. Allow a reasonaple time for filling 
in the spaces and also for working the entire test. This is 
E.,2!,!; ~ of the pupils 1 speed.) --
~fuen page 1 is completely filled in, say: "Now open your 
booklet to page 2 and fold the page ack, like this." (The 
teacher demonstrates folding the title page so that page 2 is 
on top.) 
Working ~ _g 
"I would like you to close your eyes and listen very care-
fully while I say three words which all begin the same way. 
Alreadyl Close ycur eyes! Listen! (Teacher repeats clearly 
~ ~ E£1 ~-emphasize.) 
1brand 1 1break 1 1broad 1 
rropen your eyes! On your paper, beside the figw:>e 1, 
write the first two letters which you heard. (This first time 
it may be necessary for the teacher to repeat the three words. 
stress the importance of putting the right letters on the 
right line.) 
Working ~ ~ continued 
"Put your pencils down and sit tall. I am going to say 
three di~ferent words which all begin alike. Already! Close 
your eyes! Listen!" (Teacher repeats clearly, but does not 
over-emphasize.) 
'track 1 'trails' 'tremble' 
'bpen your eyes! On your paper, beside the figure 2, write 
the first two letters which you heard in those three words." 
(Follow the same procedure for the words that follow: 
Line 3-
" 
4-
" 5-
" 
6-
" 7-tt 8-
" 
9-
granny 
dreary 
freezer 
block 
claws 
slap 
shape 
greet 
dri:f't 
frill 
blanket 
click 
sled 
shelf 
grinning 
draw 
froVd..ng 
blaze 
clock 
sleepy 
shelter 
"This time boys and ~irls, I am going to say three words 
which end alike. Already. Close your eyes! Listen:!" (Teacher 
repeatS:Clearly ~ ~ B£i ~-emphasize.) 
'push 1 'smash' 'selfish 
"Open your eyes! On your paper, beside the ~igure 10, 
write the ~ two letters which you heard." 
***** * *** * ********************* 
Second Test 
"Now look at the Second Test. What do you see? Yes, we 
have all 26 letters of the alphabet. Some of these letters are 
alwats vowels. I want you to put a circle around the letters 
whlc you think are always vowels. When you have finished, 
put your pencils down, so I will know when to tell you the next 
thing to do." · 
After a reasonable time, say: "Look the alphabet over 
once more to find the letter which is sometimes a vowel. Make 
a square box around this letter." 
********** * ******************** 
Third ·~ 
"We are naw ready for the Third Test. Look at the first 
line of words. Notice that each word be~ins with the letter 
'o'. As I read the words slowly, you wi 1 notice also, that 
the 'o 's have different sounds. (Read words.) 
I Of I 'order 1 1 odor' 1on 1 1odd 1 
-
I am going to read the same words to you again, and this time 1 
I want you to put a check like this over the words whiCh have 1 
the sound of short 'o'. (Teacher makes check mark on board.) 
(Teacher repeats again the following words.) 
'.2.S.Q!: I 'order 1 'on 1 
-
'or' ·~· 
Line 2 is almost like Line 1 except that the 1o 1s are in the 
middle of the words. I am going to read these words very 
slowly, while you listen carefully and put the same kind of 
Check mark over the words which you think have ~ s"'iiiid Of 
short "'T'Q""; (Teacher reads slowly.) 
'..§2.!!' 'Joe 1 
-
'storm' '~' 'drop' 
"Line 3 of the Third Test shows only parts of words. 
Listen and watch while I read these ~ parts toyou." 
(Teacher reads.) 
I OX I 1ot 1 
-
1olly 1 '.212. t 'El2' 
"Remember that each of these word parts has the sound of 
short 1o 1 • Can you put at least one letter in front of these 
word parts and make a word? I shall read the word parts to you 
once more. You may make words while I am reading." (Teacher 
reads.) 
1ox 1 I ot I 1olly 1 '.212. t 1ob' 
******************************* 
Working~ _2 
Fourth Test 
"Now look at line 1 in the Fourth Test on pa~e 3. Here 
are some more words each containing the letter 'o • You will 
notice that the ~o's have different sounds. This time we are 
going to listen for~ 'o'. I shall read the words very 
slowly, when you think you hear a word with the sound of long 
'o' underline that word like this--(Teacher demonstrates at 
Work ing ~ 3 continued 
board.) (Teacher reads.) 
'cot' 
-
'clothes' t .8.2.' 'form' 
-
"on line 2 we see some more parts of words or word parts. 
As I read these word parts you will notice that eacli"C''nta1ns 
the sound of long 'o'. (Teacher reads.) 
'old' 1ose 1 ·~· 'ow 1 I 0 t -
rtcan you put at least one letter in f'ront of' these words 
parts to make words? I shall read the word parts to you once 
more. You may make the words while I am reading." (Teacher 
reads.) 
'old' 1ove' ·~· 1ow 1 '0 t 
* * * '* * * * * {!- * * * * .;~ * * -1~ * * * * * ~~- * * * * .,r * * * 
Fifth Test 
"Now we are ready for the Fifth Test. This time we are 
going to listen to words to hear the sound of' 16 1 with 'r'. I 
am going to read a word for each line in Test Five. If you 
hear a word with the sound of' 'o' with 'r' put a cross on the 
line with the same number as the word. If' you do not hear the 
sound of 'o' and 'r' do not put anything on the line. Already! 
Listen and be ready to put crosses on the right lines." 
(Teacher reads.) · 
1. short 2. so 3. for 4. stare 5. stop 
6 • ..£2!:!! '· told a. horse 9. jolly 10. top 
** * *** * * * *** * ** * *************** 
Sixth~ 
"We are now ready f'or the first line in the Sixth Test. 
Look at these words. Do you notice that each word begips with 
the letter 'a 1? I am going to read these words slowly. I 
want you to notice the dif'ferent sounds of' the letter 1 a'." 
(Teacher reads.) 
'after' 'arm' 
-
'apple 1 'am' 
-
'lli.' 
"As I read the words a second time, I .want you to put a 
check like this (Teacher demonstrates at the board) over 
the words which you think ba.ve the sound of short 'a'. rt 
(Teacher reads.) 
--~~~=-=·=*=========-=-=-===========~==~----====~~=======-~=-==~============~F======= 
Working ~ 3 continued 
1 after 1 1apple 1 'act 1 
-
1arm 1 
-
'am' 
-
"Line 2 is almost like Line 1, except that the 1 a 1 s are in 
the middle of the words. I am going to read these words very 
slowly, while you listen carefully and put the same kind of 
check mark over the words Which you think have ~sound 01 
short 1a 1 ." (Teacher reads slowly.) 
'back' 'barn 1 1bake 1 'fast 1 1ban 1 
- - - -
"Line 3 of the Sixth Test shows only parts of words. 
Listen and watch while I rea.d these word 12arts to you." 
(Teacher reads.) 
'.!:e' . 1and 1 
-
1 ad 1 '1!:1' 1,!8 I 
"Remember that each of these word parts has the sound of 
short 'a'. Can you put at least one letter in front of these 
word parts and make a word? I shall read the word parts to 
you once more. You may make words while I am reading." 
(Teacher reads.) 
'and 1 'at 1 1ad 1 I .!P, I ·~· 
******************************* 
Working~ 4 
Seventh ~ 
"Now turn to page 4 and look at the Seventh Test. Here 
are some more words each containing the letter 'a'. You will 
notice that the 'a's have different sounds. This time we are 
going to listen for lkng 'a'. I shall read the words very 
slowly, when you thin you hear a 'W)rd with the sound of' long 
'a', underline that word like this--(Teacher demonstrates at 
board:) (Teacher reads.) 
'make 1 1mat 1 1 save 1 1barn 1 'same' 
- -
"On line 2 we see more part of' words or word 12arts. As I 
read these word ~arts you will notice that eacn-contains the 
sound of long 'a ·" (Teacher reads.) 
'ate' 
-
'y' ·~· 1ake 1 -·~I 
"Can you put at least one letter in front of' these word 
parts to make words? I shall read the word parts to you once 
more. You may make the words while I am reading." (Teacher 
=~-=-- -----·-== 
Working E!£! 4 continued 
reads.) 
'.!!Z' ·~· ·~· 1 ate 1 1ake 1 -
******************************* 
Eighth ~ 
"Now we are ready for the Eighth Test. This time we are 
going to listen to words to hear the sound of 'a 1 with 'r 1 • I 
am going to read a word for each line in Test Eight. If you 
hear a word with the sound of 'a' with 1r 1 put a cross on the 
line with the same number as the word. If you do not hear the 
sound of 1a 1 with 1r 1 do not put anything on the line. Al-
ready! Listen and be ready to put crosses on the right lines." 
(Teacher reads.) 
2. barn 
-
3.~ 5. car 4. bark 
-
'7. farm 
-
8. ~ 10. £!! 9. dark 
-
******************************* 
1. . 
TEST ONE 
******************************* 
NAME·------------------------------------------------------
AGE·-------------------------------------------------------
SCHOOL. __________________________________________________ __ 
GRADE·-----------------------------------------------------
PLACE·-----------------------------------------------------
TEACHER'S NAME·---------------------------------------------
*****"************************** 
******************************* 
2. ____ _ 3. ____ _ 4. ____ _ 5. ____ _ 
6. ____ _ 7. ___ _ 8. ___ _ 9. _______ 10. ____ __ 
******************************* 
SECOND TEST 
a b c d e g h i j k 1 m 
n 0 p q r s t u v w X y z 
* * ~} * * * ~~- ?1- ?r ?l- * * * * * * ?r * * * * * * * .;:. * * * * * * 
THIRD TEST 
1. of order odor on odd 
2. Bob drop Joe storm boat 
3. ox ot o11:y op ob 
******************************* 
46 
. , . ... 
******************************* 
FOURTH TEST 
1. cot coat clothes go f'Ol'In 
2. old ove ose ow 0 
******************************* 
.;;.;FI=Fr;.,;;;;· =H !M! 
1. ____ _ 3 •. ____ _ 4. ___ _ 5. ____ _ 
6. ____ _ 
"·----
a. ____ _ 9. ____ _ 10. ___ _ 
******************************* 
.;;;;.;SIX=T=H ~ 
1. act arm after apple am 
2. back barn bake f'ast ban 
3. and at ad ap ag 
******************************* 
r--
=r 
' 
******************************* 
SEVENTH TEST 
-
1. make mat save barn same 
2. ay age ave ate · ake 
******************************* 
~EI;;;.;G;.;;HT==H ~ 
2. 
-----
3. ___ _ 4. ___ _ 5. ____ _ 1. ____ _ 
6. ____ _ 7. ___ _ a. ____ _ 9. ____ _ 10. ___ _ 
******************************* 
I 
I 
lj 
I 
DIRECTIONS FOR ADMINISTERING TEST TWO 
IN AUDITORY DISCRIMINATION 
Filling ~ ~ title ~ 
Before handing out the test papers, see that each child 
has a pencil and that there are extra pencils available in the 
room in case a child breaks his lead. When the test papers 
have been distributed and the children are ready to take the 
test say: "on these pages you are going to show me how care-
fully you listen to the sounds in words. This test is very 
muc~like the one you took three-weeks ago. It will tell us 
how much you have improved since that time. Do not write any-
thing until I tell you to." 
Teacher, holding the test up, points to the blank spaces 
on page 1, saying, ''Fill these blank spaces as qlickly as you 
can. Remember to write plainly. On the first line, where it 
says 1Name 1 write your name. On the next line, after the word 
1Age 1 write how old you are. Where it says 1Grade 1 put down 
the grade you are in now. Where it says 1Place 1 put down the 
city or town in which you live. On the last line write the 
name of your teacher." Guide the pupils, if necessary, so that 
correct entries are made. Allow a reasonable time for filling 
in the spaces and also for working the entire test. This is 
not 2; ~ .£! the pupils 1 speed. - -
~fuen page 1 is completely filled in, say: 
booklet to page 2 and fold the page back, like 
teacher demonstrates folding the title page so 
on top.) 
Working~ 2 
"Now open your 
this.) {The 
that page 2 is 
"I would like you to close your eyes and listen very care-
fully while I say three words which all begin the same way. 
Already1 Close your eyes! Listen!" (Teacher repeats clearly 
but does not ~-emphasize.) 
1brid e 1 1 broken 1 1brownie 1 
"Open your eyes! On your paper, beside the figure 1, 
write the first two letters which you heard. (This first time 
it may be necessary for the teacher to repeat the three words. 
Stress the importance of putting the right letters on the 
right 1 ine.) 
"Put your pencils down and sit tall. I am going to say 
three different words which all begin aJ.. ike. Already 1 Close 
------- ----=o============~=======-=-==-=====-=-==============-~-~=-=-==~~====*======= 
==- ==~============================================================9F======= 
Working ~ 2 continued 
your eyes! Listen ! 11 (Teacher repeats clearly, but does not 
over-emphasize.) 
'trunk 1 'true' 
-
'try' 
ttopen your eyes! On your paper, beside the figure 2, 
write the first ~ letters which you heard in those three 
words." 
(Follow the same procedlre for the words at the top of the 
next page.) 
Line 3- grass gray great 
n 4- dry drum drove 
" 5- Friday friend freight 
" 6- black blue blow 
" 7- clap olean clever tt 8- slept slice slide 
tt 9- shot shop shone 
ttThis time boys and ~rls, I am going to say three words 
which end alike. Already. Close your eyes! Listen!" 
(Teacher repeats clearly but does not over-emphasize.) 
1finish' '.!.!!hI 1dash 1 
-
"Open your eyes! On yourpiper, beside the figure 10, 
write the ~ two letters which you heard." 
Second ~ 
"Novv look at the second Test. What do you see? Yes, we 
have all 26 letters of the alphabet. Some of these letters are 
always vowels. I want you to put a circle around the letters 
which you think are always vowels. When you have finished, put 
your pencils down, so I will know when to tell you the next 
thing to do •" 
~ter a reasonable time, say: "Look the alphabet over 
once more to find the letter which is sometimes a vowel. Make 
a square box around this letter." 
******************************* 
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Working ~ 2 continued 
Thira Test 
..;.;._..-..;;;;;...--
"We are now ready f'or the Third Test. Look at the first 
line of words. Notice that each word berins with the letter 
'o'. As I read the words slowlY., you wi 1 notice also, that 
the 1o 1 s have Clifferent sounds. 1 (Read words.) 
own or over on 
-
"I am going to read the saDie words to you again, and this 
time I want you to put a check like this over the words 
which have the sound of short 'o'." (Teacher makes check mark 
on board.) 
(Teacher repeats again the following words.) 
or 
ttLine 2 is almost like Line 1 except that the 'o's are in 
the middle of the words. I am gping to read these words very 
slowly, while you listen carefully and put the ~ ~ ~ 
check mark over the words which you think have the sound of 
short ~n (Teacher reads slowly.) 
doe fox 
-
"Line 3 of the Third Test shows only parts of words. 
Listen and watch while I read these ~ parts toyou." 
(Teacher reads.) 
ock ob ox 
- -
"Remember that each of these word parts has the sound of 
short 'o'. Can you put at least one letter in front of these 
word parts and make a word? I shall read the word parts to 
you once more. You may make words while I am reading." 
(Teacher reads.) 
ock ob ox 
- -
******************************* 
Workin_g page 3 
Fourth~ 
"Now look at line 1 in the Fourth Test on pa~e 3. Here 
are some more words each containing the letter 'o • You will 
notice that the 'o's have different sounds. This time we are 
going to listen for~ 'o'. I shall read the words very 
I' 
I 
I 
I 
i 
I 
I 
~------
1 
I 
Working ~ 3 continued 
slowly, when you think you hear a word with the sound of long 
1 o.·• underline that word like this-- (Teacher demonstrates at 
board.) (Teacher reads.) 
fork soft 
'•on line 2 we see some more parts of words or .!.2!:9, parts. 
As I read these word parts you will notice that each contains 
the sound of long 'o'." (Teacher reads.) 
old 0 oke ole 
- -
"Can you put at least one letter in front of these word 
parts to make words? I shall read the word parts to you once 
more. You may make the words while I am reading." (Teacher 
reads.) 
old 0 oke 
- -
******************************* 
Fifth~ 
"Now we are ready for the Fifth Test. This time we are 
going to listen to words to hear the sound of 'o' with 'r'. I 
am going to read a word for each line in Test Five. If you 
hear a word with the sound of 1o 1 with 'r' put a cross on the 
line with the same number as the word. If you do not hear the 
sound of 1 o 1 and 1r 1 do not put anything on the line. Already! 
Listen and be ready to put crosses on the right lines." 
(Teacher reads.) 
1. so 2. for 3. store 5. corn 
- -
7. horse 8. jolly 10.~ 
******************************* 
Sixth,!~ 
''We are now ready for the first line in the Sixth Test. 
Look at these words. Do you notice that each word begins with 
the letter 1a 1? I am going to read these words slowly. I 
want you to hear the different sounds of the letter 1a 1 ." 
(Teacher reads.) 
at 
-
art apple arm am 
-
I 
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WorkiEg ~ 3 continued 
ttAs I read 
check like this 
words which you 
reads.) 
arm 
the words a second time, I want you to put a 
(Teacher demonstrates at the board) over the 
think have the sound of short 'a'." (Teacher 
am at 
-
apple 
,, . 
. I 
I L_ 
"Line 2 is almost like Line 1, except that the 'a's are 
in the middle of the words. I am going to read these words 
very slowly, while you listen carefully a~d put the ~ ~ 
of check mark over the words which you th1nk have the sound of 
Short 'a 1 ." II 
ham 
-
hand 
-
laid 
-
Sam 
-
gaze 
"Line 3 of the Sixth Test shows only ,parts of words. 
Listen and watch while I read these word parts to-you." 
(Teacher reads.) 
at ad al 
"Remember that e ach of these word parts has the sound of 
short 1a 1 • Can you put at least one letter in front of these 
woro parts and make words? I shall read the word ~arts to you 
once more. You may make words while I am reading. (Teacher 
reads.) 
at ad al 
-
******************************* 
Working~ 4 
Seventh ~ 
"Now turn to page 4 and look at the Seventh Test. Here 
are some more words each containing the letter 'a'. You will 
notice that the 1a's have different sounds. This time we are 
going to listen for lkng 1a 1 • I shall read the words very 
slowly, when you thin you hear a word with the sound of long 
'a 1 , underline that word like this--( Teacher demonstrates at 
board.) (Teacher reads.) 
sail hand Sam save 
-- -
I 
I 
"On line 2 we see some mare parts of words or word parts. !' 
As I read these word parts you will notice that each contains II 
the sound of long 1a 1 ." (Teacher reads.) 
ave aid ale I ate afe 
------==4~=-=--=--===-==~ ~===-~~-~~===~======~==========~~~======~======= 
Working ~ ! continued 
"Can you put at least one letter in f'ront of these word 
parts to make words? I shall read the word parts to you once 
more. You may make the words while I am reading. '• (Teacher 
reads.) 
ate afe ale 
-
******************************* 
Eighth ~ 
"Now we are ready for the Eighth Test. This time we are 
going to lis ten to words to hear the sound of 1 a 1 with 'r '. 
I am gping to read a word for each line in Test Eight. If you 
hear a word with the sound of 'a' with 1r 1 put a cross on the 
line with the same number as the word. If you do not hear the 
sound of 1a 1 with 'r' do not put anything on the line. Al-
ready! Listen and be ready to put crosses on the right lines." 
(Teacher reads.) 
1 • .!i 
6. hard 
2.~ 
'7. tap 8. age 
4.~ 
9. hate 10. attic 
-
******************************* 
~---· =II-F====== 
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Lesson 1 
Blends--"br" and "tr" 
Today we are going to listen to words that begin with "br~ 
brand break broad 
I 
What were the first two letters in those words? Yes, "br". l 
Listen and say them after me. 
brand break broad 
(Write them on the board.) 
Here are some other words that begin with "br". Close 
your eyes and say them after me. 
bride broken brownie branch 
brave bread breakfast branches 
Those words all began with "br". 
see if you can answer these questions with words that 
begin with "br". 
1. What do we eat in the morning? Breakfast. 
2. What do we put butter on? Bread. 
3. What is our school made af? Bricks. 
4. What is a color that begins with "br"? · Brown. 
I 
I 
I 
I 
I 
I 
Thi~ time we Shall hear a different sound at the beginning ! 
of these words. 
tracks trails tremble 
Who can tell me . the first two letters they hear in these 
words? Yes, "tr". Listen and say them after me. 
tracks trails tremble 
I 
I 
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(Write them on the board.) 
Here are some other words beginning with "tr". Listen 
and say them after me. 
try 
trouble 
trunk 
troll 
Those words begin with "tr". 
true 
trim 
train 
tree 
See if you can answer these questions with words beginning 
with "tr''. 
1. \Vhat is one part of a tree? Trunk. 
2. What does a horse do? Trot. 
3. What can you gp to Boston on? Train. 
4. ~fuat does a train run on? Tracks. 
Let's play a game. We shall have two teams. I'll say 
some words. You must write the first two letters on the board. 
If they are right, you make one point for your team. Let's see 
which t earn wins. 
Listen. 
Good. 
trouble 
trap 
bright 
trick 
brought 
trade 
bridge 
treat 
brother 
brown 
breath 
travel 
tree 
tried 
trip 
brick 
treasure 
bring 
trim 
brave 
Now let's see how many words we can think of beginning 
with "br" and "tr". Let's see whether we will get more ttbr" 
words or more "tr" words. 
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Lesson 2 
Blends--"gr", "dr", and "fr" 
Yesterday we listened to words beginning with "br" and 
"tr". Who can tell us some words that begin with "br" and 
"tr"? Good. 
\~o can tell me the first two letters in these words? 
Granny greet grinning 
Yes, ttgr". 
Say these words after me. They begin with "gr". 
grab grandfather grandmother 
grass gray great 
green grew groceries 
grocery ground-hog grove 
grow growl grown-up 
gruff grumble grunt 
What sound did you hear at the beginning? Yes "grn. , 
Close your eyes and listen. 
dreary drift draw dress 
What sound did you hear at the beginning? Yes, "dr". 
Listen again for more "dr" words and say them after me • 
dry 
drink 
drum 
drew 
. ·orove 
dropped 
What sound did you hear at the beginning of these words? 
Yes, "dr". 
I 
r= 
6 
Listen and see if you can tell me the letters that are at 
the beginning of these words. 
freezer frowning free 
Yes, "fr". 
say them after me. 
freezer frowning free 
(V/rite them on the board.) 
Here are some more words that begin with "fr". Say them 
after me. 
Friday 
frisky 
frighten 
friend 
frog 
from 
fright 
friendly 
frosting 
What did you hear at the beginning? Yes, ".fr". 
There is one word missing in these sentences. The first 
three missing words begin with "gr". I wonder who will guess 
them. 
Ready. 
1. The grass is ___ • (green) 
2. An animal that is sometimes called a woodchuck 
is a -------· (groundhog) 
3. To snatch something means to 
---
it. (grab) 
Now the missing words begin with "dr". 
1. Girls wear • (dresses) 
2. Children like to • (draw) 
3. When we are thirsty, we take a-------· (drink) 
I 
I 
I \ . Si 
'I 
II 
Now the missing words begin with 11 fr 11 • 
1. Thursday comes before -------· (Friday) 
2. An animal that has bulging eyes and leaps about 
is a • (frog) 
3. Mother puts on the top of cakes. (frostin~ 
4. The opposite to an enemy is a ------· (friend) 
Now let's see how many words you can think of that begin 
with "gr", "dr", and "fr". 
(Write them on the board.) 
gr dr 
1 I. 
\ 
Lesson 3 
Vowels and Short "o" 
Yesterday we listened to "gr 11 , "dr", and "fr". Tell me 
some words that begin with . "gr", "dr", and "fr''. 
some letters of the alphabet are called vowels. They are 
a, e, i, o, u, and sometimes y. (Write them on the board.) 
y is a funny letter. Sometimes it is called a vowel and 
sometimes it's a consonant. 
Let's read the names of the vowels--a, e, i, o, u, and 
sometimes y. 
vowels have many sounds. Sometimes they have a long 
sound and sometimes they have a short sound. They have other 
sounds, too. 
Today we are going to listen to the vowel "o''. It is at 
the beginning of each of these words. 
Listen. 
of on odd 
This is the short sound of "o". Listen and say the words 
after me. 
of on odd 
What sound did you hear at the beginning of each word? 
Yes, short "o". 
Listen to these words. They all have short "o" in the 
middle. 
Bob drop box 
·sn 
' U 
Say them after me. 
Bob drop box 
(Write words on the board. Have someone underline "o" in each 
word.) 
Here are some other words that have short "o" in the 
middle. Say them after me. 
Don fox doll got 
hop hot lock rock 
log not pop Spot 
What sound did you hear in the middle? Yes, short "o". 
Let's play a game. 
These are names of some animals. Listen and find the 
ones that have short "o" sound in the middle. Stand when you 
hear one. 
pig cow fox tiger lion robin 
Here are some names. Stand when you hear a name with a 
short "o" in the middle. 
Billy 
Tom 
Molly 
Bob 
John 
Mary 
Dick 
Jim 
Polly 
James 
Joe 
Grace 
Listen to these questions. The answers all have the 
short "o" sound in them. 
1. What sound does a turkey make? Gobble. 
2. What does a rabbit do? Hop. 
3. What is another word for a stone? Rock. 
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4. What are parrots usually called? Polly. 
5. What word means it cannot be found? Lost. 
6. What is the opposite to cold? Hot. 
7. ~~t boy's nickname has the short tton sound in it? 
Bob. Tom. 
8. ~Vhat word means a wharf or pier? Dock. 
9. ~bat word means something strange or queer? Odd. 
-----·-11 
Lesson 4 
Short "on with Word Parts 
Yesterday we listened to the vowel "o" in some words. 
remembers what sound of "o'' it was? Yes, the short "o" sound. 
Listen to these word parts. 
ox op ot 
(Write them on the board.) 
They all have short "o" in them. Let's see if you can 
tell me any words that have these word parts in them. I'll do 
one for you. Box has£! in it. Now let's see if you can tell 
me any words with these word parts in them. 
ox op ot 
Yes. 
fox drop stop hot 
Listen to these word parts that have short "o" in them. 
ock olly ob 
(Write them on the board.) 
Let's see if you can think of words that have ock, olly, 
or ob in them. 
lj 
I 
I s 
Lesson 5 
Long "o" 
This week we listened to the short sound of "o" in words. 
W1lo can tell me some words that have short "o" in them? I'll 
write them on the board. 
Today we are going to listen to the long sound of the 
vowel "o". When "o't is long~ we say it says its name which is 
"o" like in "boat". 
Listen to these words. They have the long sound of "o" in 
them. Say them after me. 
boat cold drove 
(Write them on the board and underline the "o" in each.) 
What sound did you hear in each? Yes, long "o". 
Here are some other words with long ''o" in them. Say 
them after me. 
coat clothes doe go 
goat gold hole hold 
Joe loaf" load most 
What sound did you hear? Yes, .long "o". 
Let's see if you can tell me the missing words in these 
sentences. They all have long "o" in them. 
1. Dick dug a ------· (hole) 
2. Mother said, " ·" (no or hello) 
3. In winter I wear a • (coat) 
---
4. We go sailing in a-------· (boat) 
5. Mother wants a of bread. (loaf) 
Let's play a game. If you can tell me a word with long 
"o" in it, I 111 draw a boat for you and put your name on it. 
Let's see how many children will have a boat. 
. I 
I 
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Lesson 6 
Long "o" with Word Parts 
Yesterday we listened to long "o" in some words. 
Lis ten to these word parts that have long "o" in them. 
old oat 0 
(Write them on the board.) 
Let's see if you can tell me any words with these word 
parts: 
old oat 0 
Yes. 
cold coat go 
gold goat no 
Listen to these word parts and say them after me. 
ole oke oak ove ose ow 
They all had long "o" in them. 
Tell me any words with these word parts. 
Let's play a game. We 111 have two teams. You make one 
point for your team if you can tell me whether you hear long 
"o" or short "o" in these words. 
on coat loaf drop 
go so no rock 
close box Joe boat 
dog doe fox got 
Lesson '7 
"or" 
We listened to long "o" and short "o" words. Today we 
are going to listen to "o" with "r". 
Listen to these words with the "or" sound. 
for corn horse 
What sound did you hear? Yes, "or". 
Say them after me. 
corn fork horse 
(Write them on the board and underline "or".) 
Here are some others with "or". Listen and say them after 
me. 
short corner north fork 
shorter morning horn born 
What sound did you hear? Yes, "or". 
Let's see if you can answer these questions. The answers 
have "or" in them. 
1. ·when do we wake up? Morning. 
2. What animal gallops? Horse. 
3. What do we eat with'? Fork. 
4. What can you blow? Horn. 
5. What is the opposite to long? Short. 
Here is a horse. Who wants to ride on the horse? You 
must tell me a word that has "or" in it like horse to get a 
I 
I 
l
i 
ride. Ready. 
==--==ll-
Lesson 8 
Review 
1. Blends ttbr", "tr", "gr", "dr", "fr" 
2. Short "o" 
3. Long "o" 
4. "or" 
This week we listened to words beginning with "br", "tr•t, 
·,. 
"gr", "dr", and "rr". 
(Write blends on board.) 
Let's play a game today with these blends. 
Here are five cards. Write one of these blends on each 
card. 
I'll say a word. You must hold up the card that tells 
~ the two letters you heard at the beginning. Let's do one to-
gether. Dictate gr:een. Yes, hold up your "gr" card. 
Listen carefully. 
trade branch draw grab 
free grandfather dress train 
brave Friday breath grass 
friend trap gray brick 
travel dry . bridge growl 
Good. 
Now I'll give you three more cards. Write long "o", 
· short "o", and "or" on these cards. If you hear a ward that 
'1 I 
I 
I ~7J. 
I 
,, 
I! ==~======91~==================================================================:dr=~ ======= 
I 
has long "o" like in~" hold up your long "o" card. If you 
hear short "ou like in not, hold up your short "o" card and if ' 
you hear "o" with "r" like in short. hold up your "orn card. 
Ready. Listen carefully. 
so for store stop 
corn told horse jolly 
top fork soft door 
Spot old forgot no 
Good. 
Lesson 9 
Blends--"bl u, ttcl", "sl" as Beginning Blends 
Today we are going to listen to words that begin like: 
block blankets blaze 
(Write the words on the board.) 
What two letters do these words begin with? Yes, "bln. 
Listen and say the words after me. 
block blankets blaze 
Listen to some other words that begin with "bl". 
black blew blow bleated 
Blednock blinking blue 
What two letters did you hear at the beginning? Yes, "bl''• 
Now let's see who can tell us words that begin with "bl". 
(Write them on board and have someone underline "bl" in each.) 
Listen to these words. They begin with two different 
letters. 
claws click cloak 
Who can tell me the two letters that make one sound? Yes, 
"cl". 
I am going to say some words. Tell me all the ones you 
hear that begin with "cl tt. Ready. 
ball coat cleared 
run come clinging 
hop scramble candles 
clouds coach clung 
box clam house 
horse clap clean 
hope clever clock 
Now let 1 s see how many ean give me words that begin with 
"cl". 
Listen to these words and tell me the first two letters 
you hear. 
slap sled sleepy 
Yes, they are ''sl 11 • 
Here are some other words that begin with "sl". Say them 
after me. 
Dictate: 
slept 
slippers 
slice slid 
slipping 
What sound did you hear at the beginning? Yes, "sl". 
Let's play a game. 
This is a slide. Let's see if you can go down the slide. 
You mu'st say three words that begin with "bl", "cl", and "sl". 
Lesson 10 
Beginning and Final Speech Blend--"sh" 
We listened to "bl", "cl", and "sl" words yesterday. Who 
can tell me a word beginning with these blends? 
Today we are going to listen to words that begin with "sh~ 
Listen 
Dictate: 
shape shelf shelter 
What is the first sound you hear? Yes, "sh". 
What does "sh" sound like? Yes, it sounds as if you were 
telling someone to be quiet. 
Here are some other words that begin with "sh". 
Listen and say them after me. 
Dictate: 
shivering shone shoats 
shop shot shoved 
shy 
What sound did you hear at the beginning? Yes, "sh". 
see if you can guess the right word I'm thinking of. The 
word must begin with "sh". 
I'm thinking of a. word that means: 
1. not very long (short) 
2. the opposite to dull (sharp) 
3. something you wear on your feet (shoes) 
4. to speak very loud (shout) 
75 
5. to close (shut) 
6. you are not in the sun (shade) 
Listen and tell me where you hear "sh" in these words. 
Now I'll find out who has sharp ears. 
Listen. 
Dictate: 
dash finish fish 
Where was the "sh11 ? Yes, at the end. 
Listen to some other words that end in '•sh". Say them 
after me. 
push 
thresh 
Let's play a game. 
rush 
flash 
swish 
selfish 
We 'll have two teams. You make one point for your team 
if you give the right answer. 
I'll say some words with 11 shtt in them. You must tell me 
whether you hear "sh" at the beginning or the end of the word. 
Ready. 
Dictate: 
Good. 
shade 
selfish 
sharp 
she 
flash 
push 
shadow 
shake 
thresh 
sheep 
rush 
shook 
swish 
shall 
dash 
shell 
shiny 
smash 
7 6 
Now let's see how many words we can think of that either 
begin or end with "sh". 
Tell me where the "sh" is. 
~""""'-= - -- -========== 
Lesson 11 
short "a" 
Yesterday we listened to the sound "sh". Tell me some 
words beginning or ending with "sh". 
Today we are going to listen to the short sound of the 
vowel "a" in some words. Listen. 
Dictate: 
am and apple 
Did you hear short "a" at the beginning of these words? 
Listen and say them after me. 
am and apple 
(Write them on board and underline the "att in each.) 
Here are some other words that begin with short "a". 
Listen and say them after me. 
Dictate: 
as at act attic 
ashes axes animal ask 
Here are some other words with short "a" in the middle. 
pan sad tap 
Say them after me. 
pan sad tap 
(Write them on the board and underline the "a" in each.) 
\Vhat sound did you hear in each? Yes, short "a". 
Listen and say these words after me. They all have short 
"a" in them. 
I' 
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back cat fast had jam 
lad man nap ran sack 
Wag bad band bank catch 
dash fat flap f'lat hand 
What sound was in each word? Yes, short "a". 
\¥ho can answer these questions with a word that has the 
short "a" sound in it? 
1. What animal says, "Meow?" Cat. 
2. Where do you save your money? Bank. 
3. Vlfua t is the opposite to slow? Fast. 
4. What word means the opposite to thin? Fat. 
5. What do you wear on your head? Hat. 
6. What do you carry groceries in? Bag. 
Lesson 12 
Short "a" with Word Parts 
Yesterday we listened to the short "a" sound in some words 
Listen to these word parts that have short "a" in them. 
Say them after me. 
and 
(Write them on the board.) 
am at 
Let's see if we can think of same words that have these 
word parts in them. 
and am at 
Yes. 
hand ham hat 
sand Sam cat 
Here are some other word parts. See if you can think of 
words with these word parts in them. If you can I'll draw an 
apple on the board and write your initials on it. 
Listen to these word parts. 
ack ad an ap ag 
(Write them on the board.) 
Now let's see how many apples you will get. 
Lesson 13 
Long "a" 
Yesterday we listened to short "a" in words. Vfho can 
tell me a word with short "a" in it? 
Today we are going to listen to long "a" in words. 
bake gave cave 
What sound did you hear in the middle? Yes, long ''a". 
What is the long sound of "a"? A. Yes, we say "a" says 
its name when it is long. 
Here are some other words with long "a" in them. Say them 
after me. 
age fail gaze hay 
hate lay late laid 
make save may page 
pay safe sail same 
What sound dd you hear in the middle? Good, long "a". 
Let's see who can be smart enough to answer these ques-
tions. The answers must have long "a" in them. Ready. 
1. ~~at are very little children called? Babies. 
2. What do some boats have? Sails. 
3. What word means the opposite to like? Hate. 
4. What do children like to do in winter? Skate. 
5. What does your mother bake? Cake. 
6. What word means to look at? Gaze. 
7. What does your ~ather get ~or working? Pay. 
a. V'lhat do we write on? Paper. 
9. What does a farmer feed his horse? Hay. 
Lesson 14 
Long tta" with Word Parts 
Yesterday we listened to long "a" in some words. Listen 
to these word parts with long "a" in them. 
ay age arne 
What sound did you hear in each? Yes, long "a". 
Let's see if you can tell me any wo~ds that have these 
word parts in them. 
ay age 
{Write them on the board. ) 
Yes. 
hay page 
say cage 
Listen to these ward parts. 
ake ail ate 
aid 
(Write them on board.) 
ale ave 
ame 
same 
came 
afe 
aze 
Let's see how many words you can think of with these word 
parts. I'll make a cake on the board. If you tell me a word 
with long "a" in it, I'll cut a piece of cake for you and put 
your initials on it. 
Lesson 15 
"a" with "r" 
We have listened to both the long and short sounds of the 
vowel, "a". Today we are going to listen to another sound of 
"a". This sound is "a" with "r". 
Listen to these words. 
barn bark car 
Did you hear the sound of "a" with "r"? 
Here are some other words with the "ar" sound. Say them 
after me. 
card dark far 
farm farmer farther 
hard large march 
What sound did you hear? Yes, the "ar" sound. 
Here are some sentences. One word is missing. The miss-
ing word has the "ar" sound in it. See if you can tell me the 
missing word. 
1. The fox put something black and sticky on the 
baby doll. It was ----· 
2. We play in the school ----. 
(tar) 
(yard) 
3. Cows live on a ----· (farm) 
4. A man who has a farm is called a • (farmer) 
----
5. We like to go for a ride in a ----· (car) 
6. The opposite to soft is 
----· 
(hard) 
?. At night it gets very-------· (dark) 
I! 
II 
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8. Another word for a wagon is a • 
----
(cart) 
Let's play a game. Let's have a car race between the 
girls and the boys. If a girl tells me a word with "ar", I 1 11 
move the girls 1 car ahead one space. If a boy can do it' I 111 
move the boys' car ahead. Let's see who wins the race, the 
girls or the boys. 
DIRECTIONS FOR ADMINISTERING TEST THREE 
IN AUDITORY DISCRIMINATION 
Filling~~ title ~ 
Before handing out the test papers, see that each child 
has a pencil and that there are extra pencils available in the 
room, in case a child breaks his lead. ~fuen the test papers 
have been distributed and the children are ready to take the 
test say: "on these pages you are going to show me how care-
fully you listen to the sounds in words. This test is much ! 
like the other two you have taken. However, this time the test ! 
should be much easier because of the reading exercises we have . 
been having. This test will tell us how much those exercises · 
helped us to hear sounds in words. Do not write anything until 
I tell you to." 
Teacher, holding the test up, points to the blank spaces 1
1 on page 1, saying: "Fill these blank spaces as quickly as you I
can. Remember to write plainly. On the first line, where it !' 
says 'Name' write your name. On the next line, after the word I 
1Age 1 write how old you are. Where it says 1School 1 write the 
name of your school. On the next line, after the word 1Grade' I 
put down the grade you are in now. Where it says 'Place' put i 
down your cit~ or town. On the last line write the name of I 
your teacher. (Guide the pupils, if necessary, so that cor- j
1 rect entries are made. Allow a reasonable time for filling in I 
the spaces and also for working the entire test. This is not 
1 
!!. test of ~ pupils 1 speed.) - - -
When page 1 is completely filled in, say: "Now open your 
booklet to page 2 and fold the page back, like this." (The I 
teacher demonstrates folding the title page so that page 2 is 
1 
on top.) 
working~ 2 
"I would like you to close your eyes and listen very care-
fttlly while I say three words which all begin the same way. 
Already! Close your eyes! Listen! (Teacher repeats clearly 
but does not ~-emphasize.) 
brave bread breakfast 
"Open your eyes! On your paper, beside the figure 1, 
write the first two letters which you heard. (This fir.st time 
it may be necessary for the teacher to repe at the three words. 
stress the importance of putting the right letters on the right 
line.) 
Working~ g continued 
"Put your pencils down and sit tall. I am going to say 
three different words which all begin alike. Already! Close 
your eyes! Listen!" (Teacher repeats clearly but does not 
over-emphasize.) 
trouble troll trim 
-
''Open your eyes! On your paper, beside the figure 2, 
write the first two letters which you heard in those three 
words." 
(Follow the same procedure for the words that follow.) 
Line 3- gruff grumble grunt 
" 4- dreary drift draw n 5- frighten from frosting 
" 6- bleated blue bleating It 7- clam clap clean 
n 8- slippers slice slept 
tt 9- shy shoats shelf 
"This time boys and €}irls, I am going to say three words 
which end alike. Already. Close your eyes! Listen!" 
(Teacherrepeats clearly~~~ ~-emphasize.} 
10. push swish rush 
"Open your eyes! On your paper, beside the figure 10, 
write the ~ two letters which you heard. 1' 
******************************* 
Second T~ 
"Now look at the Second Test. What do you see? Yes, we 
have all 26 letters of the alphabet. Some of these letters are 
always vowels. I want you to put a circle around the letters 
which you think are always vowels. When you have finished, 
put your pencils down, so . I will know when to tell you the 
next thing to do." · 
.After a reasons. ble time, say: "Look the alphabet over 
once more to find the letter which is sometimes a vowel. Make 
a square ~ around this letter." 
******************************* 
--·---=1!==== 
Working ~ 2 continued 
Third~ 
"We are now ready for the Third Test. Look at the first 
line of words. Notice that each word begins with the letter 
'o'. As I read the words slowlr., you will not ice also, that 
the 1 o 1 s have different sounds.' (Read words.) 
of oak often oven odd 
- - -
"I rum going to read the same words to you again, and this 
time I want you to put a check like this over the words 
which have the sound of short 'o'." (Teacher makes check mark 
on board~) 
Teacher repeats again the following words, 
oak often odd 
- -
"Line 2 is almost like line 1 except that the 1o 1s are in 
the middle of the words. I am going to read these words very 
slowly, while you listen carefully and put the same kind of' 
check mark over the words which you think have 'tiiesOii'iid of' 
short~" (TeaCher reads slowly.) 
close stove 
ttLine 3 of' the Third Test shc:ms only parts of words. 
Listen and watch while I read these word parts to you." 
(Teacher reads.} 
ot od ock ob 
- - -
"Remember that each of these word parts has the sound of I 
short 1o 1 • Can you put at least one letter in front of these 
word parts and make words while I am reading?" (Teacher reads. ' 
I 
ot ock ob 
- - -
************************ 
Working~ 3 
Fourth Test 
"Now look at line 1 in the Fourth Test on pa~e 3. Here 
are some more words each containing the letter 'o • You will 
notice that the 1o 1s have different sounds. This time we are 
going to listen for frkng 1o 1 • I shall read the words very 
slowly, when you thi you hear a word with the sound of long 
'o' underline that word like this--(Teacher demonstrates at 
I 
I 
I 
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Working ~ 3 continued 
board.) (Teacher reads.) 
so 
-
"on line 2 we see some more parts of words or ~ parts. 
As I read these ward parts you will notice that each contains 
the sound of long 1 o 1 ." (Teacher reads.) 
ole oke 
-
"can you put at least one letter in f'ront of these word 
parts to make words? I shall read the word parts to you once 
more. You may make words while I am reading." (Teacher reads. 
ole oke oak ove 
- -
******************************* 
Fifth ~ 
"Now we are ready f'or the Fifth Test. This time we are 
going to listen to words to hear the sound of 1o 1 with 1r 1 • 
I am going to read a word for eaCh line in Test Five. If you 
hear a word with the wound of 'o' with 1r' put a cross on the 
line with the same number as the word. If you do not hear the 
sound of' 1o 1 with 1r 1 do not put anything on the line. Al-
ready! Listen and be ready to put crosses on the right lines." 
(Teacher reads.) 
1. Spot 2. 
.2!£ 3. for 4. store 5. corn 
-
6. fork '7. sort 8. door 9. jolly 10. horse 
- -
* 
..,,. 
* ** * * * 
r;} 
* 
?,.~ .oJ~ 
* * 
-{:- ~r 
** 
·n· 
* 
* ~ .. ** .oJI- * J,r * * * * 
Sixth Test 
-
"We are now ready for the first line in the Sixth Test. 
Look at these words. Do you notice that each word begins with 
the letter 1a 1 ? I am going to read these words slowly. I 
want you to notice the different sounds of the letter 'a 1 ." 
(Teacher reads.) 
and act arm 
- -
"As I read the words a second time, I want you to put a 
check like this (Teacher demonstrates at the board) over 
the words which you think have the sound of' Short 'a'." 
(Teacher reads.) 
8B 
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Working ~ 3 conti~ 
and aid arm 
"Line 2 is almost like line 1, except that the 1a 1 s are 
in the middle of the words. I am going to read these words 
very slowly, while you listen carefully and put the ~ ~ 
of check mark over the words which you think have the sound of 
snort 1a 1:n--(Teacher reads slowly.) 
ham sand cat 
-
"Line 3 of the Sixth Test shows only parts of words. 
Listen and watch while I read these word parts toyou." 
(Teacher reads.) 
am at ab 
"Remember that each of these word parts has the sound of I 
short 1a 1 • Can you put at least one letter in front of these I 
word parts and make a word? I shall read the word parts to 
you once more. You may:rmke wards while I am reading. 11 (Teacher 
reads.) 
am at ab 
******************************* 
working~ 4 
Seventh~ 
"Now turn to page 4 and look at the Seventh Test. Here 
are some more words each cent ain#:ng the letter 1 a 1 • You will 
not ice that the 1 a 1 s have di.fferent sounds. This time we are 
going to listen for M{ng 'a*. I shall read the words very 
slowly, when you thi you hear a word with the sound of long 
'A', underline that word like this--(Teacher demonstrates at 
board.) (Teacher reads.) 
hat farm page 
tton line 2 we see some more parts of words or word parts. 
As I read these word parts you will notice that eacnLCOntains 
the sound of long 'a'. rt (Teacher reads.) 
ake ail 
-
"can you put at least one letter in front of these word 
parts to make words? I shall read the ~ parts to you once 
more. You may make the words while I am reading." (Teacher.) 
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Working ~ 4 continued 
arne ake 
- -
******************************* 
Eighth ~ 
"Now we are ready for the Eighth Test. This time we are 
going to listen to words to hear the sound of 'a' with 'r'. 
I am going to read a word for each line in Test Eight. If you 
hear a word with the sound of 'a' with 1r 1 put a cross on the 
line with the same number as the word. If you do not hear the I 
sound of 'a' with 'r' do not put anything on the line. Al-
ready! Listen and be ready to put crosses on the right lines." i 
{Teacher reads.) \ 
1. at 2. sad 3. large 4. farther 5. jam 
-
6. march '7. hard a. tap 9. hate 
-
10. dark 
* 
..;c-
., 
.oh- .. ~ 
* * 
-sr ~~ 
* 
?;-
* ~· ~~ * * * * * * * -ii- * ~~- * * 
... ;f {f- ., 
* * --~ 
'lr 
I I 
i 
I 
I 
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T E S T T H R E E 
******************************* 
NAME~----------------------------------------------------
AGE·---------------------------------------------------------
S6HOOL~--------------------------------------------------
GRADE~---------------------------------------------------
PLACE~----------------------------------------·-----------
TEACHER'S NAME 
-------------------------------------------------
******************************* 
******************************* 
FffiST TEST 
1 •. ____ _ 2. ___ _ 3. ____ _ 4 •. ____ _ 5. ___ _ 
6. ____ _ '7. ___ _ 8. ____ _ 9. ____ _ 10. ___ _ 
.----"" 
_.....--- -~- ---~~ 
************************* ~***** 
...; 
SECOND TEST 
a b c d e f g h i j k 1 m 
n 0 p q r s t u v w X y z 
******************************* 
THIRD TEST 
1. of oak often oven odd 
2. fox stop close rock stove 
3. ot od ock op ob 
******************************* 
=.--:-==-~--- ---
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************************w****** 
FOURTH TEST 
·-
1. goat gold stop for so 
ole oke oak ______ o~v~e ow 
******************************* 
FIFTH!!§! 
1. __ 2. ____ _ 3. ____ _ 4 •. ____ _ 5. _____ _ 
6. ____ _ '7. ____ _ 8. ____ _ 9. ____ _ 10. ____ _ 
******************************* 
SIXTH TEST 
1. age and act aid arm 
2. ham safe sand may cat 
3. am at ap ad ab 
******************************* 
B5 
SEVENTH TEST I 
II 
1. lay hat late farm pa~ I 
2. ay age ame ake ail 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 
EIGHTH TEST 
2. ____ _ 3. ___ _ 4. ____ _ 5. 
----
1. ____ _ 
6. ____ _ 7. ____ _ a. ___ _ 
9 ·----- 10 ·-----
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